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Purpose 
 
Identify Ministry objectives and Board Improvement Plan goals that aligned with the project 
(align with Student Success, School Effectiveness Framework, and Leadership Framework).  
 

 Student Achievement 
 Growing Success-Assessment  
 Evaluation and Reporting 
 Literacy and Numeracy 
 School Effectiveness Framework 
 Leadership Framework 

 
 
 



Project Question 
 
What were your specific objectives in doing this project? 
 
This was a continuation of the 2010-11 project which built upon the question “To what extent 
does the collaborative inquiry process impact teacher capacity to improve the early learning of 
students?” Kindergarten and Grade 1 teachers from four elementary schools worked as school 
teams and as a larger group throughout the 2011-12 school year. 
 
Each team followed the “UCDSB Model for Collaborative Inquiry” process by focusing on a 
particular learning problem before determining a course of action. In alignment with the MISA 
“Capacity Building” project, the larger group also ventured into the area of play-based learning 
through co-teaching, moderation of student work, success criteria creation and extensive 
classroom observation.  
 
 
 
How did your project succeed in meeting these objectives? 
 
The collaborative inquiry process has allowed these teaching teams to witness, first hand, how 
questions can emerge as opposed to predetermining student outcomes. Students are respected 
through open prompts, open expectations and open eyes.  The classroom is seen more from the 
viewpoint of ethnographic (anthropological) researchers than as other traditional scientists.  We 
attempted to remain at the lowest rung of the latter of inference for as long as possible, being 
careful not to jump to conclusions.   

Observations lead to new questions, both personal and “common.”  Since the process is iterative, 
we found ourselves regularly asking new questions. While we began with quantifiable WBTT 
(Web-based Teacher Tool) data, this did not remain the central collection medium.  A broader, 
and possibly more robust, dynamic was the emergence of observational data.  We watched, 
listened and took notes and video. 
 
Results  
 
Refer to Appendix A 
 
Discussion/Conclusion 
 
Practicing the Collaborative Inquiry process provided the teachers with some good strategies and 
practices to incorporate into their classrooms. Furthermore, some important observations were 
made with respect to the intervention database of the WBTT and its usefulness for EIDM; 
however, a common system-wide interpretation of this tool still needs to be developed. For 
example, a deeper understanding of the function and application of the screening tool is 
required. In many respects the time required to implement the tool is also seen as prohibitive.  
 
 



 
Equally challenging is the unfamiliarity associated with collaborative inquiry itself; trusting the 
process in an environment of uncertainty and, particularly with respect to kindergarten aged 
students, the lack of accessible quantifiable data. Questions remain about how to bring 
engagement, assessment and the curriculum all together throughout the school. Structural 
changes seem necessary to ensure sustainability of focus and continuity. 
 
Working through the cycle improved teacher awareness and accountability through an ongoing 
examination of current practices, new ideas and concepts and their effectiveness with students. 
Principal participation was highly valued and seen as essential to the process. 
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